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CHAPTER I 
INTRODUCTION 
For ten years Boston University School of Nursing 
has offered a course to freshmen students entitled, 
ttorientation to College,n as a part of the program for 
integrating psychiatric nursing into the Basic Curriculum. · 
This was a required course for al~ ~resbmen and gave two 
semester hours of credit. 
The course description was written in the Boston 
University Bul~etin as fo~lows: 
Infor.mal weekly discussions to assist the student 
in transition to college and to the profession of 
nursing. A~s to deve~op early steps toward self-
understanding through development of group relation-
ships.l 
The course objectives were stated as fo~lows: 
1. To develop a beginning understanding of the 
dynamics of human behavior. 
2. To develop insight into one's own behavior 
and the behavior of others. 
' 3. To develop a beginning awareness of the 
family as a social unit and the factors that contribute 
to its organization and disorganization. 
4. To develop an appreciation of' the differences 
lBoston University School of Nursing Bulletin, 
XLIX, No. 11 (Boston University Press, May 27, 1960), 
P• 4J_. 
-1 
2 
in cultural backgrounds and their effects on attitudes 
and needs. 
5. To begin to evaluate the process and structure 
of interpersonal relationships of individuals and groups. 
6. To develop an appreciation of verbal and non-
verbal communication. 
?. To begin to explore the process of learning. 
8. To learn to think critically, utilizing the 
problam-so1ving approach. 
9. To practice the values of democracy with its 
freedo~ and responsibilities. 
For this experience, the freshmen class was di-
vided into relatively small sections of ten to fifteen 
students. Each section was led by a member of the faculty 
of the School of Nursing. All leaders were psychiatric 
nurses except one who was a guidance counselor. 2 The 
course was referred to by :faculty members and students 
alike as llgroupn and will hereafter be so called in this 
paper. 
The group leaders agreed that there was an ob-
servable change in the students as a result of the group 
experience, yet no studies had been done to show that 
this change did, in fact, occur or that it occurred be-
cause of the group experience. 
The leaders also agreed that freshmen students 
at the Boston University School of Nursing shared common 
2The guidance counselor led group No. 3 
3 
interests and co!1lD1on problems and that many o:f those in-
terests and problems were, at one time or another during 
the school year, brought up :for discussion in every 
group, whether or not the individual members o:f the 
several groups had contact with each other. 
Statement o:f the Problem 
If the :freshman .students and instructor-leaders 
in six groups o:f the orientation course o:f:fered during 
the :first semester at Boston University School o:f Nursing 
were studied by means o:f a questionnaire, it would be 
possible to identi:fy and compare their perceptions o:f the 
content discussed in these groups.3 
The objectives o:f the study were to: 
1. Identi:fy the topics which were brought up f'or 
discussion by the students in the six :freshmen groups. 
2. Compare the perceptions o:f the students and 
instructors about those topics. 
3. Learn, by comparing the :frequency with which 
each topic was discussed, if' a relatlonship occurred or 
existed between any two or more topics. 
3T.he course under study is NU 101, a required 
course :for .all :freshmen at Boston University School of' 
Nursing, during the :first semester o:f the college year 
1961-62. 
T.he group experience is carried on into the second 
semester o:f tne :fresbma.n year and :for the next two years, 
culminating in the Psychiatric Nursing-experience in the 
senior yea:r. 
I, 
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Scope, Preview o~ Methodology, and Limitations 
The study was limited to the ~resbman class and 
six instructor-leaders. 
The questionnaires were given to the students by 
the group leaders to complete during the first group meet-
ing at the beginning o~ the second semester. Each group 
leader was asked to complete the same questionnaire. This 
was considered the best time, since it came as nearly as 
possible between the two semesters. Final examination 
period, with its tensions and anxieties, was over; the 
next semester had just begun; to have waited longer woUld 
have meant possible loss o~ recall. 
The study was limited by several factors which 
were unavoidable. The ~act that one o~ the group leaders 
was doing this study at the time~ and that the other 
group leaders were aware the study was being done, may 
have influenced the responses given by the leaders.4 
There were summaries o~ each group meeting which 
were written by the students. Summaries ~rom all the 
meetings of the six groups held during the semester and 
from three groups ~rom the preceding year were read. From 
these summaries the major topics were identi~ied as having 
been discussed. The questionnaire was then written, with 
1¥rhe leader o~ group No. 4 was doing the study. 
' 
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several items pertaining to each topic included. 
That the summaries were read by only one person 
is considered a limitation. The actual relationship of 
item to topic was not demonstrated. 
A contract of confidence between the leaders and 
their students made it impossible to include a sample of 
the summaries. Since the summaries were written by the 
students, with each student taking a turn in rotation, 
they varied widely. Some were comprehensive and de-
tailed; others were brief and vague. It is possible that 
some of them did not mention the most emotionally laden 
material. Therefore, some topics may have been discussed 
that were not recorded. 
Sequence of Presentation 
Chapter II concerns the theory and circumstances 
from which this study evolved. The bases of the hy-
potheses and statement of hypotheses are gi-ven. In 
Chapter III the methodology, the selection and description 
of sample and the tools used to collect data are included. 
Since two tools were used, this section has been sub-
divided into sUmmaries of group meetings and question-
naire. Procurement of the data follows. Chapter IV 
contains the findings, presentation and discussion of data. 
In Chapter V are the summary, conclusions and recommen4a-
6 
tions. The Bibliography and Appendix f'ollow. · In the 
Appendix are the questionnaire$ a list of' the items re-
lated to the ten major topics, a list of' responses to 
Item Number 52 on the questionnaire and supplementary 
tables. 
CHAPTER II 
THEORETICAL FRAMEWORK OF THE STUDY 
Much has been written about the difficulties of 
the student in making a successful adjustment to college. 
Many studies have been done on the selection procedures 
and evaluation processes utilized by schools and colleges 
5 in admitting students.. Despite the care taken, many 
students who seem ~tellectually capable do not adjust 
successfully to the transition from home to college. 
Adolescence is a t~e of tur.moil for many. For the fresh-
man, who is co~ronted by a bewildering number of new 
situations, new people, new problems~ the emotional up-
heaval can be overwhelming. 
The real gap between school and college, moreover~ 
is not intellectual but emotional. At present we know 
much more about preparing students• minds for college 
than we do about their emotions. In dealing with the 
latter6we have neither a curriculum nor dependable tests. 
Educators strive to bring about desirable change 
5see for example~ Arthur E. Traxler and Agatha 
Townsend~ Improving Transition from School to College 
(New York: Harper & Brothers, 1953). 
6Agatha Townsend, College Freshmen Speak Out 
(New York: Harper & Brothers, 1956) p. viiL 
7 
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in the student. Most often this is attempted through 
academic courses only, and it fails. It has been sug-
gested by some studies recently done that peer group in-
fluence has a marked effect upon the college student, and 
that possibly the change in attitudes and values of stu-
dents may come about more because of the influence of 
peer groups than because of academic experiences.? 
Through participation in college community life, 
and the pressures to conform that are apparently exerted 
by such social groups as dormitory mates, cliques, clubs, 
sororities and fraternities, the student experiences a 
change in values and attitudes that may or may not be de-
sirable. 
Individual counseling services on a one-to-one 
basis are expensive for the institution. There are not 
enough qualified counselors available to help each student 
with his problems. 
Adjustment for the freshman in a School of Nursing 
is even more complex. This student must make the change 
from home to college and, at the same time, adjust to the 
idea of being a nurse and to the anxiety-provoking situa-
7see Theodore Newcombe, nE:x:ploiting Student Re-
sources,u and Martin Trow, nThe Oa:mpus Viewed as a Cul-
ture u in Research on Oolle~e Students, Hall T. Spragv.e 
·:( ed. j, co-sponsored by 'l:heestefih lhterstate Comfuission 
£or Higher Education, Boulder, Colo., and the Center for 
Higher Education, Berkeley, Calif., Dec. 1960. 
9 
tiona which are inherent in the practice o£ nursing. The 
student nurse 
• • • faces sexual problems peculiar to her pro-
fession. One feature of the adolescent personality 
is the striving to work through successfully both the 
homosexual and heterosexual conflicts. The classroom 
techniques in nursing procedures which require in-
timate handling of personal friends, as well as the 
introduction to patient care, provide the student 
with many experiences of a sexual nature not usually 
available to most adolescents. These experiences 
are both shocking and provocative, and place an added 
strain on indivgduals already struggling to control 
inner impulses. 
That nurses need some degree of self-understand-
ing and insight be£ore they can understand and help other 
people is a fairly well accepted tenet. How to help the 
student of nursing achieve such insight and .understanding 
is not so clear. 
The student needs to learn her weaknesses, 
strengths and limitations, to know herself as a member of 
a group, and to gain the ability to recognize and under-
stand the reactions aroused in others by her behavior.9 
The attributes a nurse needs to fulfill her obli-
gations to society are 
8pearl p. Rosenberg and Myrtice L. Fuller, 
UHuman Relations Seminar: A Group Work Experiment in 
Nursing Education, n Mental H:ygiene, XXXIX (July, 1955), 
pp. 421-22. 
9Genevieve Burton, "Education for Life: Develop-
ing Insight and Understanding in the Classroom~ n Nursing 
Outlook, IV (May, 1956), p. 265. 
10 
••• the ability to observe hum~ behavior in 
the light of either expressed or unrecognized emo-
tional needs, a ~aculty to see behind the factors 
underlying the problem which is presented, a 
sensitivity to the feelings of others, and a ca-
pacity to give of oneself in a warm interpersonal 
relationship.lO 
The group experience provided for freshmen at 
Boston University is intended to help the student with 
her adjustment to college, with her adjustment to the 
nursing profession, and with her underst~ding of herself 
and others. 
This is being done by the group method of teach-
ing. Small numbers of students, led by an instructor, 
attempt to learn to become a group, to interact freely 
with other group members, to communicate, to share prob-
lems and to function as a group in solving those problems. 
They gain a beginning awareness of cause and effect in 
interpersonal relationships. They learn that they are 
not unique or different--that they have problems in com-
mon with other members of their group. They investigate ,. , 
their relationships to authority figures, to teachers, 
parents, siblings, and peer groups. They begin to see 
that the way they behave toward other people affects the 
way other people react to them. Hopefully, they begin to 
lOGenevieve Burton, ttEducation for Life: Its 
:Place in the Nursing :Program., u Nursing Outlook, IV 
(April, 1956), p. 210. 
ll 
recognize,. accept and modif'y their own attitudes and be-
havior patterns. 
The Human Relations Service of' Wellesley has con-
ducted a similar kind of' group work with students of' 
nursing in a diploma school. Rosenberg has written: 
It is possible that such a technique might, with 
studied refinement, provide a partial answer to one 
of' the most perplexing questions now being inves-
tigated by reaearchers in the f'ield of' nursing educa-
tion, namely the problem of' producing a greater 
number of' well-adjusted woman LSi£7 who will be able 
to function successfully as professional nurses.ll,l2 
Evaluation of' this method of' teaching and the 
change it brings about is complicated by the dif'f'iculties 
encountered in measuring human behavior. A beginning 
attempt has been made in this study. The topics, which 
are discussed in group, are introduced by the students 
and are generally presented as nproblems.n It was f'elt 
that if' the problems common,to this group of' students 
could be isolated, identif'ied and understood, it would 
then be possible f'or the group leaders to utilize this 
knowledge in future group teaching. 
Further study of' the topics identif'ied by students 
as problems, as they progress in school f'rom year to year 
llRosenberg and Fuller, op.· cit., p. 432. 
l2For a report of' the group work done with the 
students in the second year, see Pearl P. Rosenberg and 
Myrtice L. Fuller, ttseminar is Student Nurses Saf'ety 
Valve,n The Modern Hospital, LXXXV {July, 1955) pp. 53-51. 
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and meet new situations in their social and professional 
milieu, may shed new light on anxiety-provoking conditions 
confronting the student of nursing. It may assist nursing 
educators, also, in their attempts to teach and support 
students in the direction of greater proportions of per-
sonal and professional freedom. 
Bases of Hypotheses 
The group leaders met weekly for supervision and 
help in conducting their groups. It became apparent 
during the meetings that students in all six groups were 
discussing similar topics. To some extent, this could be 
accounted for by intergroup communication. That there 
was some spreading of information became clear, when 
students in one group mentioned what was going on in an-
other group. The leaders felt that this did not fully 
explain the phenomena, since large enrollment in the 
freshman class permitted only limited contact between some 
groups. 
That they were all girls, and nearly all ado-
lescents in the same age group with very few exceptions, 
meant they shared in common the problems peculiar to that 
age group. 
Although they came from a wide variety of back-
grounds, ~ultural, racial, and religious, they were all 
13 
coni'ronted with many of the same problems in adjusting 
to college. 
Further.more, they were all students of nursing, 
facing the unique and many times disturbing events and 
situations encountered in that profession. 
Considering these factors, the leaders felt it 
was prob~ble that these girls would discuss the same sub-
jects, as would groups of freshmen in years to come. 
Another point that seemed clear, but was not so 
clearly understood, was the apparent difference in the 
perceptions of the students and their leaders about what 
was being discussed. For example, a leader might discribe 
a student s s remarks : u She was dealing with her feelings 
toward authority figures;tt while the student might say 
that she was discussing her dislike for a teacher. It 
seemed possible that the difference between the orienta-
tion, education, and experience of the students and 
leaders might account for the difference in the level of 
awareness or perception of what was being discussed. 
Statement of Hypotheses 
The hypotheses were stated as follows: 
1. Students in the first semester of the fresh-
man class in the Boston University School of Nursing, 
being of a similar age in a similar situation will dis-
cuss similar topics in group. 
14 
2. There will be disagreement between the per-
ceptions held by the students and their leaders in rela-
tion to the topics that were discussed in group. 
3. The same topics will appear in all s~ groups 
in the first semester of the freshman class. 
CRAFTER III 
METHODOLOGY 
Selection and Description of Sample 
The study was conducted with the freshmen students 
enrolled in the Boston University School o£ Nursing during 
the first semester o£ the academic year 1961-62 and their 
group leaders. There were eighty-nine students enrolled. 
Questionnaires were obtained £rom seventy-four. The mean 
age of. the students was eighteen years. The majority of 
the students lived in the school dormitories. There were 
some who commuted from home. 
The course, norientation to College, 11 was required 
for all freshmen in the Boston University School of 
Nursing. The experience was commonly called 11group. tt 
The eighty-nine students were divided into six groups, 
each with ten to fifteen students. 
The leaders of the groups were members of the 
faculty of the School of Nursing. All were psychiatric 
nurses except one who was a guidance counselor. 
Tools Used to Collect Data 
Summaries of Group Meetings 
15 
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The purpose of the study was to attempt to iden-
tify the topics discussed in the six groups and to com-
pare the perceptions of the students about the topics 
with the perceptions of the leaders. Since the groups 
were relatively small, it was felt that no reliable com-
parisons could be made if data was collected from small 
numbers of students. A questionnaire seemed to be th~ 
best method available for collecting the needed informa-
tion from a large number of people. 
A thorough perusal_ was done of all the summaries 
or records of the group meetings held during the first 
semester and from three groups of the previous year. 
T.he records were kept in diary form giving a free-running 
account of the content of each meeting. Since the stu-
dents take turns in writing these summaries, they varied 
widely in content. Some were exceptionally compre-
hensive and detailed; others were brief, unclear, or 
written in outline for.m. 
A list of all the topics mentioned in the sum-
maries was made. Recurrent themes ran through all the 
summaries for each group. S~lar topics were discussed 
in every group, with minor variations. 
When the list was completed, it was found that 
many of the subjects could be grouped together in cate-
gories. Consequently, ten major topics were identified 
17 
as having been discussed in every group. There were no 
gross differences found in any one group. 
The first category of subjects was labeled GROUP. 
Under it fell discussions as to the. purposes and goals 
of the group experience, the advantages and difficulties 
in understanding the behavior of individuals in groups, 
and the group process. Trust was repeatedly mentioned in 
. relation to the leader and other group members, and the 
difficulties in learning to give and share with others. 
There were many objections to ~he group experience. Re-
sentment was expressed because it was a required course. 
These feelings seemed to diminish toward the end of the 
semester. 
ADJUSTMENT TO COLLIDE was a wastebasket category 
which included worries about meeting expectations set for 
students, anxieties about examinations, competition among 
students, cheating, and graduation (will I?) .. 
The third category was labeled DORMITORIES. Under 
this heading fell the many discussions about difficulties 
with roommates, the inconsiderate behavior of others in 
the dormitories and how to cope with it, resentment about 
fire drills, and how the individual adjusted to living 
with others. 
The fourth category was arbitrarily called 
ACADEMIC COURSES. It,included discussions, gripes, and 
18 
expressed fears about current learning experiences, mainly 
nursing: nursing versus liberal arts; nursing goals, 
meaning, standards, uniforms, expectations and rewards; 
death, grief, birth and nurse-patient relationships~ 
The fif'th category was called FAMILY. It in-
cluded the many discussions, reluctant at first but later 
more free, about homesickness. It included guilt feelings 
about the financial burden of a collegiate education 
placed upon the parents, how feelings change toward 
parents once the student has le~t home and met with new 
people and new ideas, overprotectiveness, the possibility 
that parents instill their own views in their children, 
some questioning about whether these views were neces-
sarily right, and an expressed need for parents even now. 
The sixth category was INVOLVEM:ENT WITH OTHERS 
and included the various aspects of emqtional involvement, 
the value of it and that it can be traumatic and painful. 
There were many discussions about introversion versus 
extroversion, much questioning about the need for intro-
spection and finally, interpersonal relationships as 
learning experiences. 
AUTHORITY was the seventh category. It could have 
been called-Leader, since most of the subjects grouped 
under this heading concerned the students• feelings 
toward their leader. They resented "probi.pg,tt they 
19 
nidentifiedtt with her, they were in conflict with her, 
they had unrealistic. expectations of.her, they rebelled 
against.her, trrejectedn her, and expressed war.m. 1'eelings 
toward her. They saw her as one who knew much more than 
they did (but who wouldn 1t tell them), one Who could help 
them (but would not), and one who could tell them how to 
be Ugood studentstt and ngood nursesn (but would not)! 
In this category also fell the discussions about other 
instructors, with the feelings being expressed much l~e 
those toward their leader. 
~e eighth category was called DATING. It in-
cluded discussions about sex, boy-girl and girl-girl re-
lationships, seduction, how to conduct oneself on dates, 
requests for information regarding sexual conduct and 
mores, the need .for tttacttt and ttu,nderstandingtt in re-
lating to boys, 1'riends or ttbuddies" versus lovers, and 
marriage versus school. 
TOLERANCE was the ninth category. Under it came 
discussions about segregation, integration and discr~ina­
tion, majority-minority issues, prejudice (ttwe all have 
it"), inferiority versus superiority, racial and religious 
di.f.ferences and the meaning and value o.f tolerance. 
The last category was COMMUNICATION. It included 
discussions about sharing. infor.mation, withholding and 
silences, and methods o.f non-verbal communication. There 
2.0 
were many expressions of .feelings about trstubbornness$ u 
ttit•s smart to be quiet,n 11we .are afraid to tell people 
what we are like, tt and the .freedom to talk •. 
Questionnaire 
Once the ten topics had been identified, the 
questionnaire was constr~cted.13 Although the topics were 
not mentioned literally, they were used as .focal points 
in writing the items. Several items pertaining to each 
topic were included.l4 
. 
As nearly as possible, ~e items were stated in 
" 
the students r own terms. For example Item Number thirty-
six was worded Boy-girl Relationships, rather than hetero-
sexual relationships. This was done in an attempt to 
avoid the use of ter.ms which the students might not 
clearly understand. 
A total o.f fifty-one items, each related to one 
o.f the ten major topics, were included in the question-
. ' 
naire. Respondents were directed to give their opinion 
o.f how often the topics listed had come up .for discus-
sion in their group. There were .five possible responses 
to each of the .fifty-one items: 
l3see Appendix.A. 
14For a list o.f the items relating to .each major 
topic, see Appendix A. 
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l. Never 
2. Seldom 
3. Sometimes 
4. Often 
5. Frequently 
Item Number fif'ty-two was worded as follows: 
Were there any ~portant topics discussea in your 
group which have not been mentioned in this questionnaire? 
If so, please list them below. 
It was hoped this would ca.mpensate partially for the pos-
sibility that any major topic had been overlooked in the 
study of the su:rr.nn.aries, or that mention of a meaningful 
topic bad been omitted by the students who wrote the 
su:rmn.aries.l5 
Procurement of' Data 
The questionnaire was given to the students in 
all groups, by the group leaders, during the first group 
meeting scheduled in the second semester of the academic 
year 1961-62. This time was chosen since it followed the 
final examination period of the first semester, and pre-
ceded heavy course assignments in the second semester. 
Due to some absences, responses were obtained 
:from only seventy-four students out of the total of' 
15The majority of respondents did not answer this 
question. The responses obtained are listed in Appendix 
A. 
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eighty-nine. The six group leaders filled out the srume 
questionnaire. 
CHAPTER IV 
FINDINGS 
Presentation and Discussion of Data 
When all the questionnaires had been returned, 
an item analysis was done to find the frequency of re-
sponses as the first step in analyzing the data.l6 
for: 
The data was then compiled to compare responses 
1. Each leader to other leaders. 
2. Each leader to her group. 
3. Each group to other groups .. 
4· Topic to topic. 
To arrive at a means of comparing figures, factors 
were weighted in the following manner: 
Factor is equal to A. x 5 + B X. 4 + 0 X 3 + D X 2 + 
E x 1 divided by the number of items related to a topic 
or the number of people in a group. Where 
A is equal to the number of ttFrequentlytt 
selections; 
B is equal to the number of noftenu selections; 
a is equal to the number of ttsometimesn selections; 
D is equal to the number of ttseldomn selections; 
16For example, the distribution in Item No. 1 
is shown in Table 8, AppendiX B. 
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and E is equal to the number o:f ttNeveru 
· selections.l? 
Positive disagreement is that condition that 
exists when the student or leader in comparison to a 
leader selects a higher score based on the :following: 
Frequently equals 5 
O:ften equals 4 
Sometimes equals 3 
Seldom equals 2 
Never equals 1. 
Agreement is the same score (or mutual perception). 
Negative disagreement is a lower score, or that 
condition that exists when the student or leader in com-
parison to a leader selects a lower score. 
1. Each Leader to Other Leaders 
The weighted :factors were used to place the topics 
in rank.order o:f discussion, with the lowest score equal-
ing the highest rank order (one), as perceived by leaders. 
and groups. 
There was a wide range o:f disagreement ~ong the 
leaders about the relative :frequency with which the topics 
were discussed in their groups. (See Table 1.) The 
17For an ex~ple see Table 9, Appendix B. 
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nearest agreement was that Topic Number Ten (Communi-
cation) was rumong those topics most frequently discussed, 
yet Leader Number Five placed it in the ninth position. 
/ 
There was wide disagreement about Topic Number Nine 
(Tolerance). Leaders Num~er Two and Six place it first 
in order of discussion; the other four leaders placed it 
among the least discussed. 
2. Each Leader to Her Group and 
3· Each Group to Other Groups 
The groups all placed Topic Number One (Group) 
in the first to the third places, or they agreed that it 
was a t.requently discussed topic. (See Table 2.) This 
did not disagree significantly with their leaderst 
opinions. 
Group Number Four placed Topic Number Two (Ad-
justment to College) in the ninth place. This was in 
disagreement with their leader who placed it third, and 
with all the other groups who placed it in the fifth, 
sixth or seventh order of discussion. 
Topic Number Three (Dormitories) was rated by the 
groups in the fourth, fifth or sixth places except that 
Group Number Three placed it first while their leader 
placed it second, and Group Number Five placed it ninth 
while their leader placed it fourth. 

Topic 
1 
2 
3 
4 
5 
6 
7 
8 
9 
10 
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TABLE 2 
RANK ORDER IN WHICH TOPICS WERE 
DISCUSSED BY GROUPS 
Groups 
I 
1 2 3 4 
2 2 2 3 
6 6 5 9 
4 5 1 5 
7 7 6 10 
•5 3 9 6 
3 1 4 2 
8 8 8 4 
10 9 7 7 
9 10 10 8 
1 4 3 1 
5 6 
1 3 
5 7 
9 6 
2 8 
6 9 
3 1 
7 4 
8 10 
10 5 
4 2 
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Topic Number Four (Academic Courses) was rated 
sixth, seventh and eighth except for Group Number Four 
who placed it tenth or least discussed while their 
leader placed it ninth, and Group Number Five who placed 
it second while their leader placed it first. 
Topic Number Five (Family) was thought to have 
been discussed less often except for Group Number Two 
who ranked it third most frequently discussed while their 
leader placed it eighth. 
Topic Number Six (Involvement with Others) was 
rated rumong the most frequently discussed by all groups 
and by all leaders except three who did not violently 
disagree. 
Topic Number Seven (Authority) was placed in the 
seventh and eighth places, or among the least discussed 
by four groups. Groups Number Four and Six placed it 
fourth. Leader Number Four placed it fifth. Leader 
Number Six placed it ninth. 
Topics Number Eight (Dating) and Number Nine 
(Tolerance) were considered to be among the least dis-
cussed of the topics by all groups except Number Six, 
who placed Tolerance in the fifth category. Their leader 
placed it first, or considered it to be the most fre-
quently discussed. Leader Number Two also placed it 
high, in opposition to her group. 
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Topic Number Ten (Communication) was considered 
to be among the most frequently discussed by all leaders 
and groups,. except that Leader Numb.er Five placed it 
ninth. 
There were, then, some topics about which there 
was consistent agreement between leaders and students con-
cern~ng the relative frequency of their discussion in the 
groups. Topic Number Five (Family) was considered to 
have been discussed less often by all groups and leaders 
except by Group Number Two who agreed with their leader 
that it ranked higher in their group. Topic Number Eight 
(Dating) was considered by all to rank among the least 
discussed. Topic Number One (Group) was ranked high 
except by one leader who placed it lower than her group. 
Again all agree that Topic Number Ten (Communication) was 
frequently discussed except for one leader. 
In comparing the responses of total groups with 
total leaders, it was seen that there was wide disagree-
ment on the rank order of only two topics. The leaders 
ranked TopiQ Number Three (Dormitories) in third place; 
the students considered it the least frequently dis-
cussed of all ten topics. (See Table 3.) This table 
also indicates the rank order of the topics for the total 
number of respondents. 
In comparing the total number of responses of 
Topic 
l 
2 
3 
4 
5 
6 
7 
8 
9 
10 
30 
TABLE 3 
RANK ORDER IN WHICH TOPICS WERE 
DISCUSSED BY GROUPS, LEADERS 
AND TOTAL RESPONDENTS 
' 
Groups Leaders 
4 2 
7 7 
3 4 
8 6 
5 5 
l l 
6 9 
9 10 
10 8 
2 3 
Totals 
l 
7 
4 
5 
6 
2 
8 
9 
10 
3 
3l 
leaders in comparison to other leaders, it is evident 
that Leader Number One had more positive agreement--she 
perceived more items as having been discussed less fre-
quently than did the other leaders. Leader Number Three 
also perceived more items as having been discussed less 
frequently than the other leaders, but to a lesser degree 
than Leader Number One. The other four leaders had more 
negative disagreements--they perceived more items as· 
having been discussed more frequently than did the other 
leaders. (See Table 4·) 
Upon examination .of Table 5 it can be seen that 
there is a high correlation between Leader Number Three 
and her group. Leader Number One perceived more items . 
as having been discussed less frequently than did her 
students. The other leaders had negative disagreement 
with their students which means they perceived more items 
as having been discussed more frequently than did their 
students. 
Table 6 shows that there is no great disagreement 
between the six groups as compared to the six leaders 
about the frequency with which any one topic was dis-
cussed. 
4· Topic to Topic 
Table 7 gives a more detailed picture of the 
Leader 
1 
2 
3 
4 
5 
6 
Leader 
1 
2 
3 
4 
5 
6 
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TABLE 4 
COMPARISON OF LEADERS IN TOTAL RESPONSES 
Positive 
Disagreement Agreement 
149 66 
70 65 
110 80 
62 67. 
76 . 87 
78 75 
TABLE 5 
TOTAL RESPONSES OF LEADERS 
AGAINST THEIR GROUPS 
Positive 
Disagreement Agreement 
267 236 
153 188 
256 248 
73 290 
163 176 
143 123 
Negative 
Disagreement 
40 
120 
65 
126 
92 
102 
Negative 
Disagreement 
160 
271 
261 
249 
273 
241+ 
_j 
Top i.e 
1 
2 
3 
4 
5 
6 
7 
8 
9 
10 
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TABLE 6 
FREQUENCY IN WEIGHTED FACTORS WITH WHICH 
TOPICS WERE DISCUSSED BY GROUPS, 
LEADERS AND TOTAL RESPONDENTS 
Groups Leaders 
3 •. 26 4.00 
3.01 3.33 
3.37 3.66 
3.00 3·41 
3.07 3.63 
3.79 4.03 
3.03 2.93 
2.58 2.76 
2.48 2.95 
3.71 3.91 
Totals 
3.90 
3.04 
3-43 
3.04 
3.10 
3.78 
2.98 
2.60 
2.49 
3.71 
_j --- ~--= 
1 
Topic . 
' 
L 
1 4.75 
2 2.60 
3 3.40 
4 2.83 
5 3.00 
6 3.80 
T 2.00 
8 1.40 
9 1.40 
10 4.16 
TlrnLE" 7 
FREQUENCY IN WEIGHTED FACTORS OF THE PERCEPTIONS 
OF LEADERS AND GROUPS OF THE TEN TOPICS 
2 3 4 5· 
I I 
' 
I 
G 1 G 1 G 1 G 1 G 
3.88 4.25 4.00 3.25 3.73 4.75 3.81 3.75 4.19 
2.87 3.80 3.40 3.60 3.26 2.80 2.20' 3.60 3.31 
3 •. 55 3.80 3. 51 3.80 4.01 3.60 3.46 3.80 2.65 
2.82 4.oo 3.19 4.00 3.20 2.66 1.95 3.83 3.90 
3.26 3.40 3.70 3.20 2.64 4.8o· 3.10 3.80 3.05 
3.73 4 •. 6o· 4.ZL 3.20 3.39 4.40 3.85 4.60 3.48 
2.40 2'.40 3.18 2.80 2.72 4.40 3.66 3.00 2.90 
1.86 2.40 2.76 2.60 2.73 3.80 2.95 3.60' 2.85 
2.04 4.60 2.65 2.00 2.46 2.60 2.80 2'.20 1.83 
3.98 4.50 3.55 3.33 3. 53 4.83 3.94 3.00 3-35 
6 
' 
1 
3.25 
3.60 
3.60' 
3.16 
4.60 
3.6o· 
3.00 
2.80 
5.00 
3.66 
G 
3.75 
3.02 
3.01+ 
2.95 
2 .. 72 
4.08 
3.32 
2.40 
3.10 
3.96 
LV 
+ 
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frequency with which each topic was thought to be dis-
cussed by groups and their leaders. 
It can be seen that Topic Number One (Group) was 
thought to have been discussed more than sometimes (some-
times equals three) or more than often (often equals f'our) 
by all groups and leaders. 
Topic Number Two (Adjustment to College) was 
thought to have been discussed more than seldom (seldom 
equals two) and more than sometimes but never of'ten. 
Topic Number Three (Dormitories) was thought to 
have been discussed frequently by only one group. 
Topic Number Four (Academic Courses) was thought 
to have been discussed slightly less than seldom by one 
group, and often by twq leaders but no groups. 
Two leaders thought Topic Number Five (Family) 
had been discussed of'ten. All others rated it in the 
sometimes or seldom categories. 
Three leaders and two groups thought TOpic Number 
Six (Involvement with Others) had been discussed of'ten. 
All others rated it as more than sometimes. 
Topics Number Seven (Authority) and Eight (Dating) 
are rated as less than of'ten or less than seldom except 
by one group and its leader. 
Topic Number Ten (Communication) is rated as more 
than sometimes by all groups and more than of'ten by 
l 
i 
three leadel?s. 
Comparison o~ the data shows that there were wide 
disagreements between the leaders about some o~ the topics 
which c~e up ~or discussion in their group, and agree-
ment on others. This may be because there was an actual 
di~ference between the groups in the ~requency of dis-
cussions on certain topics. 
It was f' ound tha. t there were many lllli tual per-
captions of' leaders and their groups. There were also 
some mild disagreements and some strong ones. Tolerance 
and F~ly were the topics which showed the most disagree-
ment between leader and group. In four groups the leaders 
thought Family had been discussed more frequently than 
their students.18 
In general, the groups agreed on the frequency 
of' topics discussed. There were some groups which 
dif'f'ered f'rom the others on some topics, but this may be 
due to an actual dif'ference in discussions between the 
groups. 
T.he topics were identified ~rom the summaries of' 
all the group meetings. IT there were signif'icant omis-
sions, these were not mentioned by the respondents on the 
18see Tables 10 through 15 in Appendix C f'or more 
detail. 
! 
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questionnaire, with the possible exception or the two 
/ 
groups who were losing their leaders and wrote ~at death, 
grier, and new instructors should have been included. 
This, however, was an unusual occurrence, since as a rule 
groups keep the same leaders ror the entire year. 
Communlcation, Involvement with Others, Group 
and Dormitories were the topics considered to be most 
rrequently discussed by rank order. Academic Courses, 
Family and Adjustment to College rell in the middle 
range; Authority, Dating and Tolerance were the least 
rrequently discussed. Rererence to Table 6 will show 
that no topic was rated as having been rrequently dis-
cussed, and no topic was rated as having been discussed 
less than seldom by the total groups and leaders. 
. 
. 
---.cr--- ---------
CHAPTER V 
SUMMARY, CONCLUSIONS AND RECOMMENDATIONS 
Summary and Conclusions 
Boston University School of Nursing offers a 
course to fresbmen students enti t·led, uorientation to 
College, 11 as a part of the program for integrating Psy-
chiatric Nursing into the Basic Curriculum. The course 
is conducted by members of the faculty and taught by the 
group method. It is intended to help the student in 
making the transition from home to college and to develop 
a beginning understanding of self and others through the 
experiencing of group relationships. 
That this experience does assist the student to 
bring about the desired steps toward growth, maturity and 
understanding, is evident to the faculty members who lead 
the groups. There is, however, a felt need for studying 
the many aspects of the group method of teaching. 
T.his study was intended as a beginning step in 
the process of examining the content. It was felt that 
if the topics which were perceived by freshmen students 
as problems could be identified, this knowledge could re 
utilized by group leaders to make the experience more 
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meaningful in the future. It could be used as a spring-
bogrd for further study of group work with student nurses. 
The hypotheses were established that: 
1. Students in the first semester of the fresh-
man class in the Boston University School of Nursing, 
being of a similar age in a similar situation, will dis-
cuss similar topics in group. 
2. There-will be disagreement between the per-
ceptions held by the students and their leaders in rela-
tion to the topics that were discussed in group. 
3. The same topics will appear in all Slx groups 
in the first semester of the freshman class. 
Two methods were used to test the hypotheses: 
1. The sUlDI118.ries kept by the students of each 
group meeting were studied. The subjects mentioned as 
having been discussed were listed and grouped under major 
topic headings. 
2. A questionnaire was constructed which in-
cluded several items related to each topic. 
The study was limited to the students enrolled 
during the first semester in Boston University School of 
Nursing during the academic year 1961-62, and to the 
leaders of the s~ groups into which the class was di-
vided for the course. 
Since one of the group leaders was doing the study 
and since the other leaders were aware it was being done, 
their responses may have been influenced. 
The summaries which were used to identify the 
topics varied widely in content. They were read by one 
person only. It is possible that some meaningful topics 
may have been discussed but not recorded. 
The items on the questionnaire were constructed 
using the ten major topics as a focus. The actual re-
lationship of item to topic was not demonstrated in this 
study. 
An attempt was made to dete.r.mine whether similar 
topics were discussed by the students in all six groups. 
It was found that there was a high correlation between all 
groups. The ten major topics which were identified from 
the summaries of group meetings were perceived by all 
leaders and their groups as having been discussed. 
The similarity of content in all six groups may 
be partially explained by the ·dissemination of informa-
tion by the students in their contacts in daily living. 
However, large enrollment of the class per.m.its only 
l~ited contact between some groups. 
The s~ilarities of the difficulties facing the 
adolescent in making the adjustment to a collegiate School 
of Nursing is assumed to account for the many problems 
they have in common. 
An attempt was made to compare the perceptions of 
the leaders with those· of their students.about the topics 
which were discussed in the groups. It was found that 
there was high agreement between some groups and their 
leaders, and strong disagreement between others. On some 
topics all students and leaders agreed closely. T.he 
hypothesis as stated that there would be disagreement be-
tween the perceptions of the students and their leaders 
was nei~her validated nor invalidated. 
Communication, Involvement with Others, Group, 
and Dor.mitories were considered·to be most frequently dis-
cussed by the total respondents. Adademic Courses, Family 
and Adjustment to College were less frequently discussed. 
Authority, Dating, Tolerance were the least frequently 
discussed. 
Communication, Group and Involvement with Others 
are three topics which are closely related. The feelings 
of the students toward the group experience, their will-
ingness or unwillingness to participate in the give and 
take of interpersonal relationships within the group, 
their reluctance to share their feelings, are subjects 
:which lead into each other and may partially account :for 
their being the most frequently discussed topics. 
The strong feelings that may be aroused in both 
students and leaders in relation to Authority, Dating, 
and Tolerance may account, in part, :for their being least 
discussed. Another possibility is that they were dis-
cussed more :frequently but were not remembered accurately. 
--·-- ----- ------------ --- ------ -
Recommendations 
1. The questionnaire or a similar one should be 
used on the same group of students at intervals during 
their group experience. 
It would be desirable to follow up this study to 
learn if the students' perceptions change about the topics 
they discuss, and if they bring new topics to the group 
f'or discussion. 
2. r:r the questionnaire is to be used for groups 
of students in the second and third year of school, it 
should be revised to include new topics which may arise. 
As students are exposed to new social and educa-
tional experiences, new problems arise for them. There-
f'ore, the topics they discuss in group may change. 
3. It would be advisable for each group to have 
a neutral obse~ver and recorder. 
This might allow for more accurate measures to be 
made of the actual topics discussed in the groups, since 
the summaries· may not contain the most emotionally laden 
material. 
4. A study should be attempted which will pre-
cipitate a method o:t: measuring the change which occurs 
in the student as a ~esult of the group experience. 
Although change in behavior is a difficult thing 
to measure, such a study needs to be done as a part of 
the process of evaluating the group experience as a teach-
ing method. 
5. A valuable future study would be to attempt 
to determine more specifically where the agreements or 
-----..------------------------------------------------:-:---------
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disagreements lie between leader and group and the reasons 
for them. 
Differences in perception of group content be-
tween leader and student have been found. It would be 
helpful to learn exactly what they are and why they occur. 
6. A study should be done to find the sequence 
of topics as they arise in the groups. 
It would be helpful to know if there is a logical 
sequence and if the topics arise at about the s~e time 
in different groups. 
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BOSTON UNIVERSITY SCHOOL OF NURSING 
This is a study of the opinions of people who have had experience w.i. th 
freshmen group work at Boston University, about those groups and their value 
to the student. 
There are no "right" or t1wrongu answe:r-s. We are asking fo:r- you!' name and 
the name of your group leader only to help us in tabulating the data. Your 
answrs will be kept confidential. 
Thank you. 
Name 
----------------------------------
Leader --~----------------------------
QUESTIONNAI:fiE BELATED TO NIT 
PART I 
Directions: In your opinion, how often have the following topics come up for 
discussion in your group? 
Please check in the app+opriate box. 
1. The group pro cess. 
Frequently Often Sometimes Seldom Never 
D D D D D 
2. The meaning of trust. 
Frequently Often Sometimes Seldom Never 
D D D D D 
3. Behavior of individuals as members of a group. 
Frequently Often Sometimes Seldom Never 
D 0 D D 0 
4. Behavior of individuals. 
Frequently Often Sometimes Seldom Never 
D D 0 D D 
5. Change from home and high school to college life. 
Frequently Often Sometimes Seldom Never 
D D 0 D D 
6. How to study. 
Frequently Often Sometimes Seldom Never 
0 D D D D 
7. Competition between students. 
Frequently Often Sometimes Seldom Never 
0 D 0 D 0 
! . ~ 
Questionnaire Page 2 
B. Cheating. 
Frequently Often Sometimes Seldom Never 
D D D· n D 
9. Your .ability to meet the expectations made of you. 
Frequently Often Sometimes Seldom Never· 
D D D D D 
10. Conflicts 'With rool!lillates. 
Frequently Often Sometimes Seldom Never 
D D I~ D D 
11. How to cope with conflicts between individuals. 
Frequently Often Sometimes Seldom Never 
D D D D 0 
12. Inconsiderate behavior of others. 
Frequently Often Sometimes Seldom Never 
D 0 0 D 0 
13. Reasons for inconsiderate behavior. 
Frequently Often Sometimes Seldom Never 
D D D D D 
J..4 .. Dormitory students versus colTllTIU ters. 
Frequently Often. Sometimes Seldom Never 
D D D o· D 
15. Nursing versus liberal arts subjects. 
Frequently Often Sometimes Seldom Never 
D D D D D 
Questionnaire Page 3 
16. Three year versus collegiate nursing programs. 
Frequently Often Sometimes Seldom Never 
I~ n II D 0 
17. Nursing. 
Frequently Often Sometimes Seldom Never 
D D D D D 
18. Doubts about nursing. 
Frequently Often Sometimes Seldom Never 
D D D D 0 
~9. Disappointments and frustrations in college colll'ses. 
Frequently Often Sometimes Seldom Never 
D D D D D 
20. .Anxieties about whether you s hould be a nurse. 
Frequently Often Sometimes Seldom Never 
D D D D D 
21. Effect of the home environment upon the student. 
Frequently Often Sometimes Seldom Never 
D D D D D 
22. Homesiclmess. 
Frequently Often Sometimes Seldom Never 
D D D D D 
23. Parental love. 
Frequently Often Sometimes Seldom Never 
D D 0 D D 
Questionnaire Page 4 
24. Similarity of feelings toward teachers to feelings toward pa:bents. 
Frequently Often Sometimes Seldom Never 
0 n l=r D 
25. Parental influences. 
Frequently Often Sometimes Seldom Never 
I~ D c D 
26. Emotional involvement with others. 
Frequently Often Sometimes Seldom Never 
[] n D D D 
27. Learning to understand others. 
Frequently Often Sometimes Seldom Never 
D D D 0 
28. The extrovert versus the introvert. 
Frequently Often Sometimes Seldom Never 
D I~ D D D 
29. Value of examining one rs own thoughts and feelings. 
Frequently often Sometimes Seldom Never 
0 D D D D 
30. Examining one's own thoughts and feelings as a painful experience. 
Frequently Often Sometimes Seldom Never 
0 D D D D 
31. vTarm feelings toward your leader. 
Frequently Often Sometimes Seldom Never 
D D D D D 
Questionha:ire Page 5 
~2~ Angry, resentful feelings toward your leader. 
Frequently Often Sometimes Seldom Never 
0 D D II D 
33~ The leader as an authority figure. 
Frequently Often Sometimes Seldom Never 
D D D II 0 
34. Your realistic expectations of the leader. 
Frequently Often Sometimes Seldom Never 
D D D D D 
35. Your unrealistic expectations of the leader. 
Frequently Often Sometimes Seldom Never 
D D D D I~ 
.36. Boy-girl relationsbi ps. 
Frequently Often Sometimes Seldom Never 
D D D D D 
37. Sex. 
Frequently Often Sometimes Seldom Never 
D D II D D 
38. Marriage. 
Frequently Often Sometinies Seldom Never 
D D D D D 
39. Seductive behavior. 
Frequently Often Sometimes Seldom Never 
D D D 0 D 
Questionnaire Page 6 
4o. Dating problems~ 
Frequently Often Sometimes Seldom Never 
0 D D D D 
41. Prejudice. 
Frequently Often Sometimes Seldom Never 
D D n D D 
42. Tole:bance. 
Frequently Often Sometimes Seldom Never 
0 D l_j Tl D 
43. Segregation-integration 
Frequently Often Sometimes Seldom Never 
D D D D D 
44. Religion. 
Frequently Often Sometimes Seldom Never 
D q D D 0 
45. Minority-majority. 
Frequently Often Sometimes Seldom Never 
D 0 D LJ 0 
46. Difficulties of sharing problems with a group. 
Frequently Often Sometimes Seldom Never 
D D D D D 
47. Silences in your group. 
Frequently Of.ten Sometimes Seldom Never 
0 D D D D 
., 
Questionnaire Page 7 
48. Talking freely versus keeping quiet. 
Frequently Often Sometimes Seldom Never 
D D D n D 
49. Non-verbal communication. 
Frequently Often Sometimes Seldom Never 
D D D CJ D 
5o. Settling your own problems versus bringing them to group. 
Frequently Often Sometimes Seldom Never 
D D u D 0 
51. The responsibility of- each group member to communicate. 
Frequently Often Sometimes Seldom Never 
D D D D D 
52. Were there any important topics discussed in your group which have not been 
mentioned in this questionnaire? If so, please list them below. 
AH:f-w01.2262150 
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ITEMS ON QUESTIONNAIRE RELATED 
TO TEN MAJOR TOPICS 
1. Group, 
Questions 1 through 4. 
2. Adjustment to College 
Questions 5 through 9. 
3. Dormitories 
Questions 10 through 14. 
4. Academic Courses 
Questions 15 through 20. 
5. Family 
Questions 21 through 25. 
6. Involvament with Others 
Questions 26 through 30. 
7. Authority 
Questions 31 through 35. 
8. Dating 
Questions 36 through 40. 
9. Tolerance 
Questions l.jJ. through 4-5. 
10. Communication 
Questions 46 through 51. 
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List of responses to Item Number 52 on the questionnaire: 
Were there any ±mportant topics discussed in your 
group which ~ave not been mentioned in this questionnaire? 
If so, please list them below. 
Group One 
Transportation problems, Gym, Exams, Different 
types of anger and reasons for it, Respect for older 
patients, patient dependence, our own independence. 
Group Two 
Need for help with a problem and the steps toward 
getting the best and most desirable help, the responsi-
bility to try to understand behavior--own and others, 
responsibility towards others in one's class, reasons 
for suicide and attempted suicide, fear of illness such 
as Cancer, suicide, needing outside help with emotional 
problems, competition with qoys, childbirth, loneliness. 
Group Three 
None. 
Group Four 
Expectations of new teacher, new leader,a and 
fire drills. 
Group Five 
Roles within marriage, responsibilities of 
marriage versus college at the same t~e, jealousy. 
This group leader listed babies, childbirth, 
growth and development, examinations, grades, family 
life--structure and dynamics, setting l~its and re-
sponsibility for own discipline, fear and jealousy. 
50 
Group Six 
Fire drills in dor.ms, losing people you are close 
to,b likes and dislikes for Boston University School of 
Nursing, Instructors, Death, Feelings when people leave 
you, Death and Death. 
aThis group was expecting to have a new leader f'or 
the second semester. 
bThis group was also losing their leader at the 
end of' the semester. 
APPENDIX B 
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TABLE 8 
FREQUENCY DISTRIBUTION OF RESPONSES TO ITEM NUMBER 1a 
Responses to Item 
Group · ' ' . 
1 2 3 4 5 Totals (Never} (Seldom) (Sometimes) (Often) (Frequently} (Group ~!embers) 
1 2 5 6 13 
2' 1 4· 4 3 12 
3 1 4 8 2 15 
4 1 6 5 12 
5 2' 8 2 12 
6 5 3 2 10 
Tbtal 2 18 34 2D 7lf 
· .. 
aThis table is included as an example of the item analysis which was done 
for each of the fifty-one items in the questionnaire~ 
'r{} 
TABLE 9 
TOTAL RESPONSES TO TOPIC ONE 
Frequently (5) Often (4) Sometimes (3) Seldom (2) Never (1) Weighted· 
Factor 
99 102 66 22 7 
Example of calculation of weighted. factors for the above figures for Topic No. 1 
which includes four items:. 
Factor equals 99 x 5 + 102 x 4 + 66 x 3 + 22 x 2 + 7 x 1 
40· 
495 + 4o8 + .. 198 + 44 + Z' equals lk52 equals 288.0 
~ 
. 
APPENDIX C 
' 
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TABLE 10 
TOPICS BY RANK ORDER 
FOR LEADERS AGAINST 
THEIR GROUPS 
Leader #1 against Group #1 
Leader Group 
1 • • • • • • • • • • 10 
10 • • • • • • . • • • 1 
6 •· • • • • • • • • 6 
3 . • ·• • • • • • • • 3 
5 • • • • • • • • • • 5 
4 • • • • • • • • • • 2 
2 . • • • • • • • • • 4 
7 • • • • • • • • • • 7 
9 • . • • • • • .. • • 9 
8 
• • • • • • • • • • 
8 
56 
TABLE 11 
TOFICS BY RANK ORDER 
FOR LEADERS AGAINST 
THEIR GROUPS 
Leader #2 against Group #2 
Leader Group 
6 • • • • • • • • 6 
9 . . . . . . . . • • 1 
10 . • . . . . • • • .. 5 
1 . . • . - . . • . . • 10 
4 • • • . . • . . . • 3 
2 • • • . . • • . • • 2 
3 • • • • ~ • • . • • 4 
5 • . • . • • • • . .. 7 
7 • • • • • • • • • • 8 
8 • ... • . · . • • • • • • 9 
57 
TABLE 12 
TOPICS BY RANK ORDER 
FOR LEADERS AGAINST 
THEIR GROUPS 
Leader #3 against Group #3 
Leader 
4 
3 
2 
10 
l 
5 
6 
7 
8 
9 
. , . . . . . . . . 
. . . . . ~ . . . . 
• • • • • • • • • • 
.. . . . . . . . 
..... ·- .... 
• • • • • • • • • • 
. . . . . . . . . .. 
• • • • • • • • • • 
• • • • • • • • • • 
. . . . . . ... ·-
Group 
3 
1 
10 
6 
2 
4 
8 
7 
5 
9 
58 
TABLE 13 
TOPICS BY RANK ORDER 
FOR LEADERS AGAINST 
TEEIR GROUPS 
Leader #4 against Group #4 
Leade:t' 
10 
5 
l 
6 
7 
8 
3 
2 
4 
9 
•, ..... . .. ... .. .. .. . . . 
•. .. .. . . ·~ .. " ... •. . . 
.. ... •.. ~. . •, •. .. ·~ .. . . 
... ... ... ..., .. ,. •... .. . ·~ •. . 
•.. ... •. ., . .. •. . .. ·~ . 
Group 
10 
6 
1 
7 
3 
5 
8 
9 
2 
4 
Leader 
6 
4 
5 
3 
1 
2 
8 
7 
10 
9 
59 
TABLE 14 
TOPICS BY RANK ORDER 
FOR LEADERS AGAINST 
THEIR GROUPS 
Leader #5 against Group #5 
Group 
. . . . . . . . . . . . 
. . . . ~ . . . . . . . 
. . . . ~ ~ . ~ . . ~ . 
.. •· ... ~ . ~ .... 
• • • • • • • • • • • • 
. ~ . ~ . . ~ . . ~ ~ . . 
. . . . . . . . . ~ . . . 
• • • • • • • • • • • • 
• • • • • • • • • • • • 
• • • • • • • • • • • • 
1 
4 
6 
10 
2 
5 
7 
8 
3 
9 
60 
TABLE 15 
TOPICS BY RANK ORDER 
FOR LEADERS AGAINST 
THEIR GROUPS 
Leader #6 against Group 1}6 
Leader Group 
9 • • • .. • • .. • •· • • 6 
5 • • • • • .. . • lO 
lO • • • • • • .. •·; • • • • l 
2 • •· •· . • • • • • •· • 7 
3 .. • • •• t-· • .. • • • • .. • 9 
6 .. ... •:·"' • .. • • • • • • • 3 
l • • .. .. • • • .. .. • • .. 2 
4 • • . - • • • • . . • .. .. • 4 
7 • • • • • • • ·• •· ... • .. 5 
8 • •· • • . .. • .. .. • .. • • 8 
